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Abstrak 
Dalam menulis teks yang bersifat genre-based, para mahasiswa 
masih mengalami kesulitan, khususnya tentang bagaimana 
mengembangkan ide, membangun sturktur tematik yang benar, dan 
menggunakan cirri lexico-grammar pada teks. Untuk mengatasi 
masalah itu the scaffolding technique dibutuhkan dalam kelas 
Writing. Teknik itu diberikan untuk membantu para mahasiswa 
menulis sebuah teks, termasuk, persiapan, presentasi dan refleksi. 
25 mahasiswa Fakultas Bahasa & Sastra, Dian Nuswantoro, dipilih 
untuk diberi pengarahan dan diminta untuk menulis teks genre-
based dalam bahasa Inggris. Siklusnya diulang tiga kali. Hasilnya 
menunjukkan peningkatan yang signifikan pada kompetensi 
menulis teks yang bersifat genre-based itu. 
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1. INTRODUCTION 
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In genre-based writing teaching, the students study in contexts where 
English is taught as a second or foreign language and they learn to write for 
different purposes and in different genres. In teaching Writing, especially in 
Genre-Based Writing, the students are asked to write texts in certain genre. In this 
case the students are not only to write texts they want, but they have to consider 
the texts’ social function, schematic structures, and their lexicogrammatical 
features. 

Although genre-based writing offers explicit and systematic ways of writing 
(Hyland, 2004:10) ESL students still found difficulties in developing the idea that 
support the social function, constructing correct schematic structure, and using 
appropriate lexicogrammatical features of certain text type. It is proven by the fact 
that there were several mistakes found in the texts produced by the students of 
English Department, Faculty of Letters Dian Nuswantoro University. This fact 
shows that the students still need some helps or supports to make their texts better. 
This kind of help or support, according to Wood, Bruner and Ross (1974) is called 
scaffolding. 
 In this teaching, scaffolding is very needed to apply to make the students’ 
competence in writing better. To achieve this, several steps should be applied. 
They are preparation, presentation, and reflection (C. Stars dalam Sidi, 2001). In 
preparation, the students are invited to explore their prior knowledge of certain 
phenomenon by giving them some questions related to that phenomenon. In 
presentation, after the lecturer gives them a model of certain text,  the students are 
demanded to search and present what they have found. They have to present the 
social function,  schematic stucture, and lexicogrammatical features of certain 
text. In reflection, the lecturer gives some comments and enforcement of what the 
students have done. The lecturer also tries to correct mistakes the students have 
made.  
 Based on the problem, this action classroom research was conducted to 
know whether scaffolding technique really improved the students’ competence in 
writing genre-based texts.  
 
2. SCAFFOLDING  

When most of us hear the word scaffolding, we think of new office building going 
up, or else aging skyscrapers needing repair. Scaffolding is what gets erected 
outside a tall building so that works can climb up and hammer away. From the 
ground below scaffolding sometimes looks like an external skeleton, yet any long 
gaze will reveal it has nothing to do with supporting the actual weight of the 
building it surrounds. Instead, what is evident is the short-lived nature of its 
framework, individual pieces of which are designed to disassemble quickly. 
Scaffolding in construction is a means to an end, as soon as it is no longer needed, 
it disappears. 

According to Wood, Bruner, and Ross (1974), the term scaffolding is 
tutoring or other assistance provided in a learning setting to assist students with 
attaining levels of understanding impossible for them to achieve without 
assistance. Scaffolding in an educational context is a process by which a teacher 
provides students with a temporary framework for learning. Done correctly, such 
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3.1.4 Proximity and contact reinforcement 
A teacher may increase the impact of praise for performative and achievement by 
moving amongst pupils, sitting and standing with them, and displaying direct 
interest in their work and efforts by employing what is referred to “proximity 
reinforcement.” 
   
3.2. Basic Questioning 
According to Turney et al. (1983: 72), good teacher questions can stimulate 
interest and curiosity, focus pupil attention and interest on a particular issue or 
concept, provide opportunities for students to respond in increasingly thoughtful 
ways, to ensure widespread student participation in classroom discussion, and 
allow teachers to express a genuine interest in the ideas and feelings of the 
students. Through the skilled use of question, teachers can obtain information 
about how well students understand the materials they have learned, what 
potential problems they may encounter and what assistances are needed to 
facilitate the students learning.  Based on Turney et al’s suggestion (1983: 74), the 
skills of questioning can be classified into some components as follows: clear, 
purposeful, brief, natural and adapted to the level of the class, sequenced, thought 
provoking, redirecting, focusing on single task, wait-time, random distribution, 
and prompting (using simple language and avoiding difficult words, using 
instructional aid providing physical context, using students’ experience to 
introduce an unfamiliar topic). 
 
3.3. Advanced Questioning 
Based on Zahorik’s statement (1980), higher-ordered questioning is an important 
means of developing students’ thinking processes. Questions that require students 
to improve an initial response to a question by providing such things as greater 
clarity, accuracy, support, or relevance are also effective in higher-level cognitive 
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appropriate written text. They need opportunities to apply what they have learned 
about writing the text, as they ‘go it alone’ and write independently. 

There are four stages in genre-based writing teaching. They are: 
 

4.1 Building Knowledge of the Field (BKOF) 
This stage is the point at which overall knowledge of the cultural and social 
context of the topic is built and developed. It is important for all learners to have 
an understanding of the topic before being expected to write about. Classroom 
tasks and activities at this stage enable learners to: 

a. Explore cultural similarities and differences related to the topic or text 
type. 

b. Practice grammatical patterns relevant to the topic or text type. 
c. Build up and extend vocabulary relevant to the topic or text type. 

 
4.2 Modeling of Text 
This stage involves introducing the learners to a model of the genre they will be 
writing. In this stage, there is explicit focus on analyzing the genre through a 
model text related to the course topic. This stage involves preparing the learners 
for writing by: 

a. Focusing on genre  
b. Discussing the social function/purpose of the genre 
c. Discussing the schematic structure of the genre 
d. Discussing the grammatical features of the genre. 

 
4.3 Joint Construction of Text 
At this stage, the aim is for the teachers to work with the learners to construct a 
similar text. The teacher  first need to access the extent of the learners’ knowledge 
and understanding of the field. Further work may need to be done before the 
actual construction of the texts begin. For example: gathering relevant 
information, researching the topic through additional reading, etc. 
The emphasis at this stage is on the teacher providing guidance and support in 
order to convert and reshape language from spoken to the written mode. 
 
4.4 Independent Construction of Text 
Before moving on to this stage, the teacher needs to assess if the learners are 
ready to construct the text independently. Independent construction occurs only 
after group or pair construction has shown that the learners have gained control of 
the field and the mode. Classroom tasks and activities at this stage enable learners 
to: incorporate knowledge of schematic structure and grammatical features into 
their own writing, produce written texts that approximate control of the genre, 
read other examples of the genre in contexts outside the classroom, feel confident 
about writing the genre in contexts outside the classroom. 
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5. RESEARCH METHOD 

5.1. Subjects   
This research was conducted in the Genre-Based Writing course of the fourth 
semester English department students of  Faculty of languages and Letters Dian 
Nuswantroro University in 2010. The subjects were 25 students taking the course.  

 

5.2. 
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4 D (50-59) 10 40 
5 E (   <50) 2 8 
 TOTAL 25 100 

  
 Table 3 shows that the students’ competence in writing texts improved 
compared to those in pre-test. The number of students who got D, and E is less 
than 50 %. The kinds of mistakes the students made in this cycle were the same as 
those in pre-test but the number decreased. 
 
Cycle 2 
After the students were given explanation and scaffolding on how to write 
‘exemplum’ texts, the result can be seen in table 4. 

 
Table 4: The Students’ Competence in Cycle 2 

 
NO SCORE NUMBER OF 

STUDENTS 
% 

1 A (85-100) 2 8 
2 B (70-84) 8 32 
3 C (60-69) 11 44 
4 D (50-59) 4 16 
5 E (   <50) 0 0 
 TOTAL 25 100 

 
 Table 4 shows that the students’ competence in writing genre-based texts 
really improved compared to those in cycle 1. 2 (8 %) students got A, 8 (32%) 
students got B, 11 (44%) students got C, and only 4 (16%) students got D/E.  The  
mistakes students made only in using lexicogrammatical features in their texts, 
and the number is not as many as those in cycle 2. 
 
Cycle 3 
In this cycle, the lecturer gave explanation to the students and also gave 
scaffolding on how to write ‘argumentation’ and asked them to write 
‘argumentation’ texts. The result of their writings can be seen on table 5. 
 

Table 5: The students’ Competence in Cycle 3 
 

NO SCORE NUMBER OF 
STUDENTS 

% 

1 A (85-100) 5 20 
2 B (70-84) 10 40 
3 C (60-69) 7 28 
4 D (50-59) 3 12 
5 E (   <50) 0 0 
 TOTAL 25 100 
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 Table 5 shows that the students’ competence in writing genre-based texts 
really improved compared to those of  the previous cycles. More than 50 % of 
students got A and B. This proves that scaffolding is really needed in teaching 
genre-based texts. 
 
7. CONCLUSION 

From the previous discussion, it can be concluded that scaffolding technique is 
effective to improve the students’ competence in writing genre-based text. It can 
be seen from the increased mean score in every cycle. The mean score for the first 
test was 64.5. In the second test, the mean score increased by 5,1 point into 69.9, 
and it increased by 5.2 in the third test into 75,1. In the fourth test, the mean score 
increased by 5.1 into 80.2.  The increased mean scores of T1, T2, T3, and T4 from 
64.5, 69.9, 75.1, and 80.2 was significant.  This means that the lecturer’s 
intervention by giving scaffolding technique to the students really improved their 
competence in writing English texts.  
 The more lecturer gives scaffolding to the students, the better their texts 
are. It shows that the lecturer’s help/scaffolding is really needed in teaching genre-
based texts to make the students’ competence in writing better.  
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