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students’ learning strategy. Thus, the present study aimed to implement
and identify the students’ English learning grammar strategy by using
new inventory. Besides, this study also wanted to know the challenges

of students in implementing those strategies. This study used Mixed Keywords

method with sequential explanatory. The participants of this research e English Grammar Strategies
were 30 students of English Language Department in one of the e Challenges

universities in Bengkulu. The instrument of this study used e New inventory
questionnaire of Grammar Learning Strategy Inventory (GLSI) and the e Students

interview guideline. Those instruments have been validated by two
expert judgments and tried out to another class. The quantitative data
were analysed by using simple statistic calculation and using percentage
for every learning strategy type. However, the qualitative data analysis
comprised several steps namely data collection, data condensation, data
display, and conclusion. The result shows that students used all
strategies in learning grammar, but the dominant one is cognitive
strategy, while the least one is social strategy. The challenges in
implementing learning strategy or in learning grammar were poor
knowledge of grammar, ineffective time management, less group work,
and less sociable because of Covid-19.

1. Introduction

Grammar is one of difficult sub-skills in English that faced by the students (Igbal, Akbar & Ahmad,
2017; Renandya, 2020). Several students faced problems in learning grammar, such as tenses, modal auxiliary,
pronoun and other barriers. Those problems must be solved by the teacher or lecturer because grammar is one
of the basic sub-skills which support students in learning productive and receptive English skills, namely
listening, speaking, reading and writing. It is in line with Debata (2013) who figured out that grammar is
essential in English language teaching because grammar could help students in mastering other skills. Dalil
(2013) added that grammar plays a role in the implementation of language. Besides, he explained three main
roles of grammar in English language teaching namely an enabling skill (Grammar enables the user to process
and produce the correct sentence either spoken or written and supports four skills in English), meaning
conveyance (Grammar conveys the meaning to the reader or audience), and sentence making machine
(grammar enables us to generate sentences based on the structures and rules).

In learning grammar, students need learning strategy to comprehend their understanding about grammar
learning material. Learning Grammar strategy is needed as one of the strategies that can assist the students
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learning grammar. Oxford (1990) proposed several learning strategies for learning English, such as cognitive,
affective, socio and metacognitive strategy. These strategies could be applied to the English skills. Many studies
were about learning grammar strategies from 2015 until 2019. Rohmatin (2015) found that students applied
direct and indirect learning strategies in learning grammar for university students, but she did not mention
which is one more dominant used by students. Stavre & Pashko (2016) and Chen (2016) conducted the research
on learning grammar strategies. They just used conceptual paper or library research. They wrote all type of
learning strategies that can be applied by students and teacher. Furthermore, Kadir, et.al (2016) found that EFL
students used social strategies more frequently than the other strategies, but Ararso & Kelemework (2016)
found that memory and compensation strategies are more dominant than the others. Besides, learning strategy
did not have correlation with English grammar English grammar achievement. Putri, et.al (2017) and Abri,
et.al. (2017) found students used social and metacognitive strategy in learning grammar. This is almost the
same as research by Kadir, Zhairi & Suhartoyo.

In 2018, Supakorn, Feng, & Limmun compared learning grammar strategies between Thai and Chinese
students. The result showed that Thai students preferred to use social and the affective strategy, while Chinese
students applied memory (revision and space reliance), cognitive (note taking) and metacognitive (lesson
preview). Alsied, Ibrahim & Pathan (2018) researched on Libyan students and the found that most of students
used memory strategies in learning grammar. Another study by Pawlak (2018) developed the instruments to
assess grammar learning strategy. In 2019, there was research that found that compensation strategy was the
dominant strategy used by students, while affective strategies was least frequently used by students in learning
grammar (Mulugeta & Bayaou, 2019). While, Juniar (2019) found that social strategy is the most strategy used
by students, while the lowest one is memory strategy for intermediate class. In addition, Go, Zhang, &
Rahardjanti (2019) found that the language learning strategy employed by the most students are metacognitive
strategy and the results of Pearson Correlation’s test indicate no significant relationship between the students’
language learning strategy and learning achievement. This is in contrast with the research by Zekrati (2017)
who found that there was a positive relationship between language achievement and grammar strategy use.

Referring to the relevant studies, the current research was little bit different from the previous studies
because the current research used a new grammar learning strategy inventory (GLSI) proposed by Pawlak,
while most of research used oxford’s theory. Besides, the current research does not only identify learning
grammar strategy proposed by Pawlak (2018), but also knowing the challenges of students and teachers in
implementing those learning grammar strategies. This current research is expected to be useful for several
parties. The first, for the students because this learning grammar strategy can be as one of the ways for students
to enhance their ability in grammar. The second, this is for teacher or lecturer or educator because those learning
strategies can be as one of the teaching strategies to teach grammar. The third, this research is beneficial for the
further researchers because it can be as a reference for them to do another research with the same scope, but a
different topic. Thus, this current research aimed to identify learning grammar strategies and know the
challenges of students and teachers in implementing those strategies.

1.1  Learning Grammar Strategies

Learning grammar strategies are strategies used in learning grammar for students. Oxford (1990)
followed by Vicenta (2002) and developed by Pawlak (2018) classified learning grammar strategies into
cognitive, metacognitive, affective and social strategies. Cognitive strategy is a strategy that using information
to enhance learning. This strategy consists of an action which students obtain the information from several
sources, where those actions can be using resources, using notes, and organizing information. Besides, the
activities for this cognitive strategy are preparing for learning grammar, focusing on form, thinking, key word,
understanding, induction and deduction, correction, translation, imagery, resourcing, repetition, transfer,
inference, elaboration and contextualization. Metacognitive strategy is a strategy that can help the students to
clarify the learning objectives, suitable techniques, evaluate and feedback on the learning results. This strategy
can be directed attention, advance preparation, self-regulating, and self-evaluating. Furthermore, Affective
strategy defined as a strategy that assists the students to control and adjust their emotion in teaching and learning
grammar. Several things in this strategy are cultivating interest, positive attitude, confidence, lowering anxiety,
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encouraging others, care of others’ emotion, regulating own emotions, and being helpful. Moreover, social
strategy is a strategy in learning grammar which focuses on the social communication. The parts of this strategy
are communication, clarification, cooperation, fluency and accuracy.

1.2 Challenges in Learning Grammar

Learning grammar is not easy as you think. It needs effort to understand the English grammar. Several
studies researched on challenges of learning grammar. Igbal, Akbar & Ahmad (2017) found that less knowledge
of the teacher or lecturer becomes one of the problems in teaching grammar. Besides, teacher or lecturer does
not have adequate techniques or strategies in teaching and learning grammar. Widianingsih & Gulo (2016) had
the same research as Handayani & Johan (2018) who added the information that the problems or challenges in
learning grammar are not only from the educators, but also students. The students faced challenges in terms of
tenses, plural markers, articles, word class and other materials in grammar. Effendi, et.al. (2017) found some
aspects that can be problems for students in learning grammar are natural difficulties, mother tongue, students’
aspects, lecturers’ aspects, and the method and timing aspects.

2.  Methods

The mixed method with sequential explanatory was employed by the researcher to know the learning
strategies implemented by students used a new grammar learning strategy inventory (GLSI) proposed by
Pawlak and the challenges faced by learners in learning and lecturer in teaching. The mixed method design was
taken from Creswell (2014), Ary, et al. (2010) and Frankel, et.al (2012) who combined between quantitative
and qualitative design.

The participants of this research were 30 students of English Language Department in University of
Bengkulu. The students were in the fourth semester. The participants comprised 17 female and 13 male
students. They had passed Grammar 1 Course. The researcher employed a purposive sampling technique
because the researcher had a purpose to know their learning grammar strategies because in the previous
semester in grammar 1, majority of students obtained “A” for grammar subject.

The instrument of this study used questionnaire of Grammar Learning Strategy Inventory (GLSI) to
identify the learning grammar strategies and the interview guideline to know the challenges that learner and
lecturer faced. Those instruments have been validated by two expert judgments and tried out to another class.
Moreover, the instruments have used indicators from learning grammar strategies, such as cognitive strategy,
social strategy, metacognitive strategy and affective strategy. Every strategy had sub indicators. These
instruments have been adapted by Oxford (1990) and Pawlak (2018). The questionnaire used a Likert scale
from 1 until 5. 1 is strongly agree (SA), 2 is agree (A), 3 is neutral (N), 4 is disagree (D), and 5 is strongly
disagree (SD). These instruments have been validated by experts.

The procedures of this research were (1) permitting to the head of English Department in one of the
universities in Bengkulu; (2) preparing the instruments; (3) validating the instruments; (4) distributing the
guestionnaire or GLSI to students in Google form; (5) interviewing several students and a lecturer about the
challenges in learning for students or in teaching for lecturer.

The quantitative data were analyzed by using simple statistic calculation and using percentage for every
learning strategy type. These steps were data collection, data condensation, data display, and conclusion. The
first, data collection refers to the data were obtained by the researcher from instruments. The second, data
condensation means that selected data must be referred to the research objectives. Hence, the researcher opted
the transcript of the interview. The third, data display means that the data have been interpreted and displayed
based on the research questions. The last step is a conclusion. Conclusion is the final summary of the data
collected. This stage was important to find out the research questions have been answered or not.

3. Results and Discussion

The results cover two research questions or objectives namely new inventory learning grammar strategies
and students’ challenges in learning grammar.
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3.1 Learning Strategies Used by students
3.1.1  Metacognitive strategies

In online survey for cognitive strategies, there are eight sub-indicators. The details can be seen in table

Table 1. The Percentage of Cognitive Strategies Used by Students in Learning Grammar

Strongly . Strongly
No Sub-indicators Agree Agree  Neutral Disagree Disagree
A R O
1. | preview the grammar structures to be covered in a lesson 10 26 2
P g : 263%  684%  53% 0 0
. . N 11 20 7
2. | pay attention to grammar structures when reading and listening. 289%  526%  18.4% 0 0
3 I look for opportunities to practice grammar structures in many 12 19 7
" different ways. 31,6% 50% 18,4% 0 0
. . . 17 19 3
4. 1try to find more effective ways of learning grammar. 44.7% 50% 7.9% 0 0
. 18 14 7
5. 1 know my strengths and weaknesses when it comes to grammar. 474%  368%  18.4% 0 0
- Lo . 7 24 8
6. | have specific goals and objectives in learning grammar. 184%  632%  21.1% 0 0
. . 19 15 4
7. 1 schedule grammar reviews in advance. 0 50% 395%  10,5% 0
. . . - 13 15 9 1
8. | pay attention to grammar structures in my own speaking and writing. 34.2% 3950%  237%  2.6% 0
Mean Score 28,46% 51,31 19,8 1,637 0

Table 1 shows that majority students choose strongly agree and agree. It was proved by 28.46% and
51.31% students chose strongly agree and agree. However, there were still students who choosing neutral and
disagree. In this case, 19.8% students opted neutral, while 1.67% chose disagree. Students disagreed for item 7
and 8.

3.1.2  Cognitive Strategies

3.1.2.1 Grammar learning Strategy (GLS) used to assist the production and comprehension of grammar in
communication tasks

Table 2. The percentage for GLS used to assist the production and comprehension of grammar in communication tasks

Strongly Strongly
No Sub-indicators Agree Agree Neutral Disagree Disagree
(SA) (A) (N) (D) (SD)
I try to use specific grammar structures in communication (e.g. 8 17 12 1
9. telling a story). 2,1% 44,7% 31,6% 2,6% 0
I read for pleasure and watch television to improve my 3 24 11
10. knowledge of grammar. 79% 632% 28,9% 0 0
I notice (or remember) structures that cause me problems with 3 29 13 1 0
11.Meaning or communication. 79% 57,9% 34,2% 2,6%
I notice (or remember) structures that are repeated often in the 3 30 5
12. text. 79% 78,9% 13,2% 0 0
I notice (or remember) structures that are highlighted in a text by 4 27 7
13. italics, bold face, underlining, etc.. 105% 71,1% 18,1% 0 0
I notice (or remember) structures that are emphasized orally 2 19 15 2
14. through pitch, repetition, etc. 5,3% 50% 39,5% 5,3% 0
I notice structures that are repeated extremely frequently in a
short period of time (e.g. the past tense in a series of stories over 6 20 12
15. the course of a few lessons). 158% 52,6% 31,6%
| pay attention to how more proficient people say things and 10 18 10
16. then imitate. 26,3% 46,4% 26,3% 0 0
I compare my speech and writing with that of more proficient 12 20 7
17. people to see how I can improve. 31,6% 52,6% 18,4% 0 0
I use Google or other search engines to see how a specific 12 20 7
18. grammar structure is used in meaningful contexts 31,6% 52,6% 18,4% 0 0
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Mean Score 14,6% 52,5% 26,02% 0,79% 0%

Table 2 shows that 14.6% chose strongly agree, 52.5% agree, 26.02% neutral and 0.79% disagree. It
means that most of students agree that grammar learning Strategy (GLS) used to assist the production and
comprehension of grammar in communication tasks.
3.1.2.2 GLS used to develop explicit knowledge of grammar

Table 3. The percentage for GLS used to develop explicit knowledge of grammar

Strongly Strongly
No Sub-indicators Agree Agree Neutral Disagree Disagree
(SA) (A) (N) (D) (SD)

19. | pay attention to rules provided by the teacher or course 10 24 4 0 0
book. 26,3% 63,2% 10,5%

20. | try to understand every grammar rule. 22 15 2 0 0

57,9% 39,5% 5,3%
21. 1 memorize rules about frequently used linguistic 3 26 8 2 1
forms/structures (e.g. formation and use of the passive). 7,9% 68,4% 21,1% 5,3% 2,6%
22. 1 memorize rules about how structures change their form 5 20 12 2 0
(e.g. form an adjective to an adverb). 13,2% 52,6% 31,6% 5,3%
23. I mark new grammar structures graphically (e.g. colors, 5 25 8 0 0
underlining). 13,2% 65,8% 21,1%
24. | paraphrase the rules | am given because I understand them 6 18 12 2 0
better in my own words 15,8% 47,4% 31,6% 5,3%
25. 1 make charts, diagrams or drawings to illustrate grammar 8 15 14 1 0
rules. 21,1% 39,5% 36,8% 2,6%
26. | remember grammar information by location on a page ina 0% 12 17 9 0
book. 31,6% 44,7% 23,7%
27. 1 use rhymes or songs to remember new grammar rules. 3 16 16 3 0
7,9% 42,1% 42,1% 7,9%

28. | physically act out new grammar structures. 9 13 12 4 0
23,7% 34,2% 31,6% 10,5%

29. 1 use a notebook/note cards for new rules and examples. 3 15 14 6 0
7,9% 39,5% 36,8% 15,8%

30. 1 group grammar structures to remember them better (verbs 11 17 9 1 0
followed by gerund and infinitive). 28,9% 44, 7% 23,7% 2,6%

31. I review grammar lessons to remember the rules better. 5 24 9 0 0

13,2% 63,2% 23,7%

32. 1 use grammar reference books; grammar sections of course 8 23 8 0 0
book or grammatical information in dictionaries. 21,1% 60,5% 21,1%

33. 1 use my mother tongue or other languages | know to 6 26 3 3 0
understand and remember grammar rules. 15,8% 68,4% 7,9% 7,9%

34. 1 try to discover grammar rules by analyzing examples. 2 14 16 6 0

5,3% 36,8% 42,1% 15,8%

35. I create my own hypotheses about how structures work and 7 22 9 0 0
check these hypotheses. 18,4% 57,9% 23,7%

36. 1 use electronic resources (e.g. English websites, corpora) to 4 17 15 2 0
figure out rules. 10,5% 44, 7% 38,5% 5,3%

37. 1 work with others to reconstruct texts read by the teacher 9 27 1 1 0
which contain many 23, 7% 71,1% 2,6% 2,6%
examples of a particular structure.

38. 1 analyze diagrams, graphs and tables to understand 6 20 10 2 0
grammar. 15,8% 52,6% 26,3% 5,3%

39. 1 work with others to discover grammar rules. 4 20 9 5 0

10,5% 52,6% 23,7% 13,2%

40. 1 notice when the teacher leads me into overgeneralization 6 18 13 2 0
error (e.g. saying braked) and then I think about what went  15,8% 47,4% 34,2% 5,3%
wrong.

41. I memorize whole phrases containing specific language 7 18 11 2 0
forms. 18,4% 47,4% 28,9% 5,3%
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42. When I do not know the part of speech, | consider such clues2 15 18 3 0
as form, meaning and context. 5,3% 39,5% 47,4% 7,9%
Mean Score 16,56%  50,44%  27,46% 5,82% 0,10%

Table 3 indicates that most students had positive responses on this part because students chose 16.56%
agree, 50.44% agree, 27.56% neutral and 0.10% disagree. In this part, students disagree on several items, such
as item 19, 20, 23, 28, 31, 32, and 35. Then, student chose strongly disagree on item 21 because the student
was difficult to memorize the rules by using linguistic forms or structure.

3.1.2.3 GLS used to develop implicit knowledge of grammar

Table 4. The percentage result of GLS used to develop implicit knowledge of grammar

Strongly Strongly
No Sub-indicators Agree  Agree Neutral Disagree Disagree
(SA) (A) (N) (D) (SD)
43. | repeat the rules and examples to myself or rewrite them many times. 6 24 4 4 0
15,8% 63,2% 10,5% 10,5%
I do many exercises to practice grammar (e.g. paraphrasing, 7 19 10 3 0
44. translation, multiple-choice). 18,4% 50% 26,3% 7,9%
45. 1try to apply new rules carefully and accurately in specific sentences 5 19 13 1 0
(e.g. to compete a gap). 13,2% 50% 34,2% 2,6%
46. 1 use newly learnt rules to create new sentences (to write about my 3 20 11 4 0
plans). 7,9% 52,6% 8,9% 10,5%
47. | try to use grammar rules as soon as possible in a meaningful context 12 18 8 0 0
(e.g. use them in my speech and writing). 31,6% 474% 21,1%
48. 1 try to use whole phrases containing specific structures in my speech. 6 20 10 2 0
15,8% 52,6% 26,3% 5,3%
49. | notice (or remember) a structure which, when I encounter it, causes 7 20 10 1 0
me to do something, like check a box, choose a drawing or underline a 18,4% 52,6% 26,3% 2,6%
structure.
50. |1 try to adjust the way | process spoken and written language in 4 22 10 2 0

accordance with L2 spoken and written rules (e.g. in the case of some 10,5% 57,9% 26,3% 5,3%
passive voice sentences).

51. 1listen to and read texts containing many examples of a grammar 8 24 6 0 0
structure. 21,1% 63,2% 15,8%

52. | compare the way grammar is used in written and spoken language 9 19 10 0 0
with how | 27,3% 50% 26,3%
Mean Score 18% 539% 18,26% 4.7% 0%

Table 4 shows that students chose 18% and 53.9% for strongly agree and agree, while 18.26% for neutral and
4.7% for disagree. It means that majority students opted agree and strongly agree on GLS can be used to develop
implicit knowledge of grammar. In this case, some students disagreed for several items, such as 43,46,48, 49
and 50.

3.1.2.4 GLS used to deal with corrective feedback on errors in the production of grammar

Table 5. The Percentage of GLS used to deal with corrective feedback on errors in the production of grammar

Strongly Strongly
No Sub-indicators Agree  Agree Neutral Disagree Disagree
GA (A (N) G) _ (SD)
I listen carefully for any feedback the teacher gives me about the 19 19 0 0 0
53. structures | use. 50% 50%
| pay attention to teacher correction when I do grammar exercises and try 18 15 5 0 0
54. to repeat the correct version. 474% 395% 13,2%
15 18 5 0 0
55. | try to notice and self-correct my mistakes when practicing grammar.  395% 47,4% 13,2%
I try to negotiate grammar forms with the teacher when give a clue (e.g. a2 17 16 3 0
comment about the rule). 53%  447% 421% 7,9%

56.
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I notice when | am corrected on grammar in spontaneous communication 5 22 8 3 0

57. (e.g. when giving opinions). 132% 579% 211% 7.9%
. N - 6 25 7 0 0
I try to notice how the correct version differs from my own and improve
58 what | said. 158% 658% 18,4%
Mean score 28,53% 50,83% 18% 263% 0

Table 5 shows that 28.53% and 50.83% of students who chose strongly agree and agree. Then, students
chose 18% for neutral and 2.63% for disagree. This indicates that most of students still agreed that GLS used
to deal with corrective feedback on errors in the production of grammar. In this part, some students disagreed
on item 56 and 57. In this case, some students could not negotiate grammar forms with the teacher when giving
clue and they could not correct on grammar in spontaneous communication. While, some students almost chose
a neutral for all items.

3.1.3 Affective Grammar Learning Strategy
Table 5. The result percentage of Affective Strategy

Strongly Strongly
No Sub-indicators Agree Agree  Neutral Disagree Disagree
(SA) (A) (N) () (SD)
59. I try to relax when | have problems with understanding or using 9 22 5 2 0
grammar structures. 23,7% 57,9% 132% 5,3%
60. T encourage myself to practice grammar when T'know I have 18 22 1 0 0
problems with a structure. 47 4% 57,9% 2,6%
61. | try to use grammar structures even when | am not sure they are 16 17 6 0 0
correct. 42,1% 44 7% 15,8%
62. 1 give myself a reward when I do well on a grammar test. 9 23 4 2 0
23,7% 60,5% 105% 5,3%
63. T notice when I feel tense or nervous when studying or using 11 13 12 3 0
grammar structures. 28,9% 34,2% 316%  7,9%
64. | talk to other people about how I feel when learning grammar. 6 12 18 3 0
15,8% 31,6% 474% 7,9%
65. I keep alanguage learning diary where I include comments about 7 21 8 2 0
language learning. 18,4% 55,3% 21,1% 5,3%
Mean Score 2857%  48,87% 20,31% 4,52% 0

Table 5 displays the affective learning grammar strategy. In short, the mean score, most of students agree
about affective strategy as English grammar strategy in learning grammar. It is proved by 28,57% strongly
agree, 48,87% agree, 20,31% neutral, 4,52% disagree and 0% strongly disagree. This means that students had
positive responses on it.

3.1.4 Social Grammar Learning Strategy

Table 6. The result of percentage of social grammar learning strategy

Strongly Strongly
No Sub-indicators Agree  Agree Neutral Disagree Disagree
(SA) (A) (N) (D) (SD)
66 | ask the teacher to repeat or explain a grammar point if | do not7 21 8 2 0
" understand. 18,4% 55,3% 21,1% 5,3%
67 | ask the teacher or more proficient learners to help me with8 19 8 3 0
' grammar structures. 21,1% 50% 21,1% 7,9%
68 I like to be corrected when | make mistakes using grammarl5 21 2 0 0
" structures. 39,5% 55,3% 5,3%
69. | practice grammar structures with other students. 12 18 ! ! 0
316% 47,4% 18,4% 2,6%
70 | try to help others when they have problems with understanding or12 21 3 2 0
" using grammar. 31,6% 55,3% 7,9% 5,3%
Mean Score 28,44% 52,6% 14,76 4,22% 0

Table 6 consists of five items from 66 until 70. In short, the mean score of this part indicates that majority
of students strongly agree and agree to use social strategy as a strategy for learning English grammar. It is
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proved by the means score results namely 28,44% strongly agree, 52,6% agree, 14,76% neutral, 4,22% disagree
and 0% strongly disagree.

3.1.5 Data Analysis Summary

Table 7. Summary of Mean Scores Percentage of English Grammar Learning Strategy

Mean Scores

Types of Grammar

No. . . Strongly
Learning Strategy Strongly Agree Agree Neutral Disagree Disagree
1 Metacognitive 28,46% 51,31% 19,8% 1,637% 0%
2 Cognitive 19,42% 64,4% 18,59% 2,82% 0,025%
3 Affective 28,57% 48,87% 20,31% 4,52% 0%
4 Social 28,44% 52,6% 14,76 4,22% 0%

Table 7 shows that cognitive strategy is the most dominant strategy used by students in learning English
grammar. It was followed by social strategy, metacognitive and affective strategy. It was proved by the results
of mean scores of those strategies. The mean scores of cognitive strategy are 19,42% strongly agree, 64,4%
agree, 18,59% neutral, 2,82% disagree, 0,025% strongly disagree. The second position is social strategy, where,
28,44% strongly agree, 52,6% agree, 14,76% neutral, 4,22% disagree, 0% strongly disagree. The third position
is metacognitive strategy where 28,46% strongly agree, 51,31% agree, 19,8% neutral, 1,637% disagree, 0%
strongly disagree. The last position is affective strategy, where 28,57% strongly agree, 48,87% agree, 20,31%
neutral, 4,52% disagree, 0% strongly disagree. This results showed that most of students had positive responses
toward the implementation of all strategies in learning English grammar. Even though several students had
negative responses on this the implementatiof thoses strategies, but the percentage is under 5%.

3.1.6  Students’ Challenges during the Implementation English Grammar Learning Strategies

This second objective or research question could be answered by interviewing several students on it.
There were 6 students to be interviewed by the researcher. The first student and the second student had almost
the same answer about the challenges during the strategy in learning English Grammar. They said that they
seldom to repeat the grammar material at home, thus they were difficult to understand the rules in grammar.
They think it is little bit hard to do it. As it is proved by the student 1 and 2 says.” | am not often to repeat the
lesson at home and | always misunderstand the grammar rules, and | always forgot”. Moreover, student 3
though that it is doubt for to apply affective strategy in learning grammar because she is seldom to express her
feeling when learning grammar by herself. She may be afraid of being known by other people that she does not
understand some parts in grammar, for example, when conditional material type 3, she misused the use of past
perfect and modal past. This statement can be seen in the student’s 3, statement, “ To be honest, sir, | am little
bit not understand to implement affective strategy because | am shy to say to other people that | can not do it,
I can not well understand the material in grammar, because sometimes my friends laugh at me when | am
wrong”.

Furthermore, student 4 thought that the challenge in applying English grammar learning strategis when
she needed to work in pair or work together to find grammar rules because she thought she was not usual to
work in group and discover grammar formula, as she said, “I am not usual sir ...hmmm to work with others to
find a grammar pattern because I realize that I can not do it...I am difficult to do it”. 1t is different with the
student 5, he got problem in terms of asking questions to the teacher because he seldom to ask the teacher when
he did not understand the grammar rules. As a result, he can not comprehend the materials and apply in speaking
and writing. Besides, he was also shy to ask the high achiver students in grammar, As he said, “ | am seldom to
ask the teacher about the rules or I never ask my clever friends sir in grammar, because sometimes my friend
also ignore me and do not know about it”.

Student 6 had different statement with the previous students. He argued that the challenges of
implementing learning strategies were commitment to apply those strategis in learning grammar because he
thinks that time to learn for him is limited because he must do part time job. Besides, he seldom to work together
or work in group or learn together with friends to discuss about his learning grammar problems, even during
this pandemic is difficult for him tobe one place with his friends for studying. Those statements can be proved
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by student 6’s answer in interview, “ hmmm...the challenge is commitment sir.. sometimes I have strong
commitment to apply learning strategies in grammar, but sometimes | broke because | need to do my job.
..During this pandemic covid-19, I never meet my classmate because we are in different regency”.

3.2 Discussion

Learning English grammar strategy needs to be known by the students to assist them in studying
grammar. Hence, In relation to the results of this study, this discussion covers two main points namely English
grammar learning strategy used by students and the students’ challenges. The first, all students have applied
those learning strategies in learning English grammar from metacognitve, cognitive, affective and social.
However, based on the result, majority of students implemented cognitive strategy in learning English grammar,
then it is followed by social strategy, metacognitive and affective strategy. It was proved by the mean score of
the calcultion shows that 19, 42% strongly agree and 64,4% agree for cognitve strategy. Based on the sub-
indicators, this strategy could help students in producing and comprehending of grammar in communication
task, developing explicit and implicit knowledge of grammar and dealing with corrective feedback on errors in
the production of grammar. The students chose more cognitive strategies because cognitive strategies could be
used by students to develop explicit knowledge of grammar, assist the production and comprehension of
grammar in communication task, develop implicit knowledge of grammar, deal with corrective feedback on
errors of grammar. This finding is in line with the research by Zekrati (2018) who found that cognitive strategy
is the dominant used by students in learning English grammar. However, the finding is in contrast with the
Mulugeta & Bayaou (2019) and Juniar (2019), where Mulugeta and Bayaou found that Compensation strategy
was the dominant strategy used by students and affective is the least strategy used, while Juniar’s research result
showed that social strategy is the most strategy applied by the students in learning English grammar and the
lowest one is memory strategy.

The result of the research can be different in one place to another place based on the students itself.
According to the Oxford (1990), students can use cognitive, metacognitive, social and affective in learning
English grammar, however, students can opt the strategy and combine the strategy in learning grammar. The
results of this research showed in fact most of students used all strategies; however, the cognitive is the
dominant, but actually, the range between mean score of every strategy is not quite far. The result of this first
question can be implied that students’ majority used cognitive may be caused by cognitive strategy can give
students feedback, implicit and explicit knowledge and also comprehend their understanding about grammar
itself because cognitive is something to do with the mind or knowledge (Pawlak, 2018).

The second, even though majority of students employed those strategies in learning grammar, but
students still had a problem or challenges in implementing it. Several challenges that students in implementing
those strategies were hard to understand the material, lack of time management and not optimum to be
independent learner. In terms of grammar comprehension, several students cannot maximize to get good
understanding of grammar material because they were lazy to repeat at home. Furthermore, time management
became one of the problems for students in learning grammar and implementing those strategies because some
students had a part time job. Moreover, some students cannot work individually. They need to discuss together
with friends, but they were difficult to meet because of covid-19. Some students were still shy to ask the lecturer
and his or her friend if they got problems. These findings were almost the same as Widianingsih & Gulo (2016)
and Effendi, Rokhyati, Rachman, Rakhmawati, & Peritwi (2017) who found some problems in learning
grammar, such as students’ aspect, time, less knowledge, and grammar materials. In brief, the students’
problems can be categorized in cognitive problem and social problems because it is in relation to the
understanding of the material and social life of the students itself.

4, Conclusion

Based on the explanation previously explained, the teacher implemented a variety of platforms to support
in conclusion, students had implemented learning English grammar strategies namely cognitive, metacognitive,
affective and social strategy. However, the proportion of every learning strategy is different. The result shows
that cognitive strategy is the most dominant strategy applied by students in learning English grammar whether
inside or outside classroom. Then, the second position is metacognitive, followed by social strategy. The
minority one is social strategy. Every student had their own reason why they used those strategies. The main
point is those leaning strategies could help students in learning grammar. Another result of this study shows
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that students had challenges in implementing learning strategy or in learning grammar. Those challenges can
be divided into several items, such as inadequate knowledge of grammar, ineffective time management, less
group work, less sociable because of Covid-19. In brief, this research has been beneficial for students in learning
English grammar.
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