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Abstract 

There are many instruments that have been developed by researchers to measure motivation. However, none of 

the instruments has been specifically designed to measure sorogan motivation on Islamic boarding school 

students (santri). Therefore, this article was written to discuss the processes of adaptation, testing the validity, 

and reliability of academic motivation scales to measure sorogan motivation of santri. The authors use Theory 

of Self Determination (Deci & Ryan, 1995), Academic Motivation Scale (Vallerand et al., 1992), and AMS 

Bahasa Indonesia (Natalya & Purwanto, 2018) as guidelines in compiling indicators, aspects, and items of 

Academic Motivation Scale Sorogan Version (AMS-VS). Test adaptation guidelines issued by the International 

Test Commission (2018) are used in adapting the AMS. The data collected from 102 respondents were analysed 

using Confirmatory Factor Analysis (CFA). The results showed that AMS-VS is a proper and strong 

measurement to determine the level sorogan motivation of santri. 
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Abstrak 

Ada banyak instrumen yang sudah dikembangkan oleh para peneliti untuk mengukur motivasi. Namun, belum 

satu pun instrumen secara spesifik dibuat untuk mengukur motivasi sorogan pada santri. Oleh sebab itu, artikel 

ini ditulis untuk membahas proses adaptasi, pengujian validitas, dan reliabilitas skala motivasi akademik untuk 

mengukur tingkat motivasi sorogan santri. Penulis menggunakan Teori Determinasi Diri (Deci & Ryan, 1995), 

Skala Motivasi Akademik (Vallerand et al., 1992), dan Skala Motivasi Akademik Bahasa Indonesia (Natalya & 

Purwanto, 2018) sebagai pedoman dalam menyusun indikator, aspek, dan butir pertanyaan Skala Motivasi 

Akademik Versi Sorogan (AMS-VS). Panduan adaptasi tes yang dikeluarkan oleh International Test 

Commission (ITC, 2018) digunakan sebagai pedoman dalam mengadaptasi AMS. Data yang terkumpul dari 102 

orang responden kemudian dianalisis menggunakan Confirmatory Factor Analysis (CFA). Hasil penelitian 

menunjukkan bahwa AMS-VS merupakan alat ukur yang layak dan kuat mengetahui tingkat motivasi sorogan 

santri. 

 

Kata kunci: motivasi akademik; pondok pesantren; sorogan; santri 

 

INTRODUCTION 

Santri salaf is familiar with the sorogan 

learning method. Santri are students in 

Islamic boarding schools, while Salafi is 

students who explore and study ancient 

books. The sorogan is a typical learning 

method at an Islamic boarding school that 

can produce reputable alumni 

(Muhakamurrohman, 2014). This method's 

characteristic is one-to-one learning. Each 

student has the opportunity to read, explain, 

and recall the previous lesson to the teacher 

(Kyai) individually so that the teacher or 

Kyai can easily evaluate the student's 

progress (Dhofier, 2011). Students will be 

better able to absorb the knowledge as much 

as possible from the teacher, and through the 

learning process, students will succeed in 

getting benefits, especially mastery of 

science. 

The sorogan method is effective in 

improving learning outcomes (Fauzan & 

Muslimin, 2018; Salmiah, 2010; Nurjanah, 

2018; Wakit, 2016). Outside Islamic 
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boarding schools, some scholars developed 

and applied the sorogan in mathematics 

learning (Khoiruddin, 2014; Wakit, 2016). 

However, scholars still find it challenging to 

implement this method consistently because 

students must prepare the subjects 

independently (Dhofier, 2011). Santri, who 

are not diligent enough, can lose the 

motivation to perform the sorogan learning 

method. 

In several decades, scholars have used the 

theory of self-determination approach in 

various motivational literature (Cokley, 

2015). According to the self-determination 

theory, to be a psychologically healthy 

individual, a person must have competence, 

autonomy, and a connection with something 

to achieve in the future (Deci & Ryan, 2000). 

An individual should feel that they determine 

their actions (autonomy), have closeness to 

others (connectedness) and can carry out 

tasks well (competence) (Støen Utvær & 

Haugan, 2016). These needs are universally 

valid, regardless of cultural background and 

place of living (Deci et al, 2000). Fulfilling 

these three needs will develop the motivation 

in performing the task or many activities 

(Deci et al, 2000). 

Schunk & DiBenedetto (2020) believe that 

motivation is an essential element for 

individuals' success because motivation 

directly affects the effort's intensity in 

achieving goals. Authors divide motivation 

into three types Deci & Ryan (1995). The 

first is intrinsic motivation. It is an 

encouragement to perform something 

important that originates from the self. 

Intrinsic motivation includes interest, 

pleasure, and personal satisfaction. It is 

driven by intrinsic regulation, which is the 

person's highest quality of motivation (Deci 

et al, 2000). 

The second is extrinsic motivation, 

characterized by the urge to do something 

derived from outside the individual, such as 

honorarium and parents' demands. There are 

four types of self-regulation that affect 

extrinsic motivation namely  (1) external 

regulation is an encouragement to do 

something for getting appreciation from 

others (Deci & Ryan, 1985), (2) introjection 

regulation encourages individuals to 

accomplish something for avoiding guilt or 

showing his/her capability (Deci & Ryan, 

2000), (3) the identified regulation is more 

autonomous regulation but still in extrinsic 

motivation form. This regulation reflects a 

person's awareness of his/ her actions and 

considers the action to be essential, and (4) 

the most autonomous form of extrinsic 

motivation is integrated regulation. 

Integrated regulation occurs when 

regulations are identified as internalized, 

which means that these motivations have 

been evaluated and aligned with their values 

and needs (Deci et al., 1991). The third is 

Amotivation, a condition of no 

encouragement to do something because of 

the assumption that the set goals are out of 

reach (Vallerand et al., 1992). 

One of the most frequently used instruments 

in measuring motivation based on self-

determination theory is the Academic 

Motivation Scale or AMS (Vallerand et al., 

1992). Several existence studies in various 

countries such as France (Blanchard et al., 

1997), Canada (Vallerand et al., 1992), the 

USA (Osei Akoto, 2014), Italy (Alivernini & 

Lucidi, 2008), Turkey (Can, 2015), Norway 

(Støen Utvær & Haugan, 2016), and 

Indonesia (Marvianto & Widhiarso, 2019; 

Natalya & Purwanto, 2018; Wasityastuti et 

al., 2018) have proven the instrument's 

validity and reliability. AMS shows good 

reliability and validity tested on school 

(Alivernini & Lucidi, 2008; Bacanlı & 

Sahinkaya, 2011; Marvianto & Widhiarso, 

2019; Støen Utvær & Haugan, 2016) and 

college students (Orsini, 2015; Can, 2015; 

Osei Akoto, 2014; Natalya, 2018; Natalya & 

Purwanto, 2018; Vallerand et al., 1992; 

Wasityastuti et al., 2018). 

The initial version of AMS consists of seven 

aspects: knowledge, achievement, 

stimulation, identified regulation, introjected 
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regulation, external regulation, and 

amotivation (Vallerand et al., 1992). 

However, in Turkey's testing, only five 

aspects (motivation, external regulation, 

introjection regulation, identified regulation, 

and internal regulation) were used 

(Alivernini & Lucidi, 2008). Besides, Bosato 

(2001) study adapted AMS by changing 

several sentences in the last version of AMS. 

Fruthermore, Natalya & Purwanto (2018) 

added two alternative items for the 

amotivation aspect because they considered 

that the addition of these items was 

important. Several studies on AMS adapted 

into Indonesian and published, such as AMS-

30 and AMS-15 items for college students 

(Natalya & Purwanto, 2018) and AMS-28 

items for high school students (Marvianto & 

Widhiarso, 2019). 

Although AMS is a valid and reliable 

instrument tested in various countries, some 

researchers claim that AMS has limitations 

and still needs development, such as further 

testing in different populations (Alivernini & 

Lucidi, 2008; Cokley, 2015; Bacanlı & 

Sahinkaya, 2011; Støen Utvær & Haugan, 

2016). Besides, Authors have not found a 

scale that explicitly measures students' 

motivation who receive the sorogan 

education method. Santri is a particular 

student population that is different from 

students receiving formal education. 

Islamic boarding school has been 

acknowledged by some people is a 

subculture in Indonesia's heritage. This is due 

to the fact that Islamic boarding schools have 

three distinct aspects, namely the way of life, 

the values, and the hierarchy of internal 

authorities which is fully adhered (Karim, 

2020). These distinctions made Islamic 

boarding school students have different 

characteristics with students from a formal 

school (Amalia et al., 2020; Aminullah, 

2013; Sari, 2019). 

The limited literature on the motivation scale 

in santri's population is an opportunity to 

research the scale in this particular 

population. Having a reliable instrument to 

determine the motivation of students 

receiving sorogan's learning method can 

encourage Islamic boarding schools to 

develop programs according to students' 

needs. The program is arranged to optimize 

the learning process so that students can 

obtain optimal learning outcomes. 

According to the limitations, the researcher 

concludes that a valid, reliable, and 

contextual motivation scale needs to be 

developed, especially a scale suitable for 

students receiving the Sorogan learning 

method in the Islamic boarding school 

environment. So, the student's motivation can 

be measured. Validity and reliability are the 

main topics in each measurement (Anggraini 

et al., 2020). This study aims to adapt and 

modify the AMS items in the Indonesian 

version (Natalya & Purwanto, 2018) to 

measure student sorogan motivation in 

Islamic boarding school. Authors used seven 

aspects of AMS (Vallerand et al., 1992) and 

tested the internal consistency and reliability. 

METHOD 

Participants 

Participants in this study were voluntary 

without any reward. Participants in this study 

were students who had participated in the 

sorogan learning method. The authors 

considered this sampling because the 

instrument adaptation focused on 

participants' experiences in participating in 

the sorogan's learning method. The authors 

invited students from several Islamic 

boarding schools in Lampung Province, 

Indonesia. There were 105 students (male = 

44, female = 61) who confirmed their interest 

in participating in this study. However, only 

102 students (male = 41, female = 61; age M 

= 21.64; SD = 3.70) were considered to meet 

the participant criteria because they had 

followed the sorogan method at Islamic 

boarding schools. This study uses a 10 : 1 

procedure, at least 10 participants for each 

variable (Hair et al., 2016). 
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Instrument 

The AMS developed by Vallerand et al. 

(1992) has seven aspects, and each assesses 

three types of intrinsic motivation 

(knowledge, achievement, and stimulation), 

three types of external motivation (identified 

regulation, introjected regulation, and 

external regulation), and amotivation. Later, 

the researcher constructed the seven aspects 

into 28 items. Each aspect has four items 

with seven alternative answers (1 = 

absolutely inappropriate to 7 = absolutely 

appropriate). The scale is described in the 

appendix.  However, in adapting AMS into 

Indonesian, Natalya & Purwanto (2018) 

added two items of Amotivation aspects so 

that the final version of AMS in Indonesian 

was 30 items. Current study modified the 

AMS-30 Indonesian to the Sorogan Version 

of Academic Motivation Scale or AMS-VS. 

Procedures 

The authors used the Test Adaptation Guide 

made by the International Test Commission 

(ITC, 2018). At the Precondition stage, 

authors could not find copyright holders for 

the AMS version. However, the authors used 

AMS with 28 + 2 items, adapted and 

published by Natalya & Purwanto (2018). 

The authors asked permission to use the 

Indonesian version of AMS (See appendix 1) 

to the previous researcher by sending a 

message via email.  

At the test development stage, the researcher 

did not translate the AMS English into 

Indonesian but changed or modified the 

questions or items of Indonesian version of 

AMS to the Islamic boarding school cultural 

context. Furthermore, two experts assessed 

the suitability of the items with the 

measurement object and appropriateness with 

the cultural context of the Islamic boarding 

school. Invited experts are experienced in 

instrument adaptation. 

In the next step, authors invited two experts 

who really understand and experience the 

context of the Islamic boarding school's 

academic culture. At least ten years work 

experience in the field, being administrator, 

and teacher at the Islamic boarding school 

are the requirements for the invited experts. 

The questions for the experts are (1) the 

questions and statements in this scale 

appropriate for the student at Islamic 

boarding school? (2) if there is something 

inappropriate, how should the question be 

easy to understand and substantial with the 

context?  

After experts’ evaluation, the author 

conducted a readability test by two Islamic 

boarding school students. The authors asked 

the students to read the scale and interview 

them to check their understanding. The 

interview questions included the easiness of 

reading and understanding the AMS-VS's 

questions. After getting input from the 

students at the readability test and making 

improvements, the authors added 

demographic questions, guidelines, and 

constructing the scoring procedures. AMS-

VS after expert validation and legibility test 

is demonstrated in appendix 2. 

Data analysis 

Finally, the Authors tested the items' validity 

and instrument's reliability. This study used 

confirmatory factor analysis with the 

LISREL 8.8 application to examine the 

appropriateness of the measurement design 

and the compatibility of item's grouping 

according to their aspects (Mair, 2018; 

Marsh et al., 2020). The higher the loading 

value of an item is, the similar and fit the 

item to the aspect being measured.  

The loading value used as a guideline is as 

follow > .32 is low, > .45 moderate, > .55 

good enough, > .63 good, and > .71 very 

good (Tabachnick & Fidell, 2001). The 

criteria for fit model followed the fit model 

test steps, by looking at the p-value > .05, 

Root Mean Square Error of Approximation 

(RMSEA) < .08, Comparative Fit Index 

(CFI) > .90, and Normed Fit Index (NFI) >. 

90 (Ghozali, 2017). If these criteria for Fit 

Model do not meet, the authors will use the 

Modification Index (MI) by correlating the 
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error or high Standardize Residual (SR) 

value (Yamin, 2014).  

The authors also measured construct 

reliability by looking at Average Variance 

Extracted (AVE) > .5 and Composite 

Reliability (CR) > .7 (Hair et al., 2016). The 

authors used the equation guide from Hair et 

al. (2016) to obtain the AVE (See Equation 

1) and CR (See Equation 2). 

𝐴𝑉𝐸 =
∑𝜆2

∑𝜆2 + ∑𝜃
 

Equation 1. 

 

𝐶𝑅 =
(∑𝜆)2

(∑𝜆)2 + ∑(𝜃)
 

Equation 2. 

 

RESULTS AND DISCUSSION 

Validation by experts regarding the 

suitability of items with Islamic boarding 

schools' construct and academic conditions 

resulted in 30 AMS-VS items. Table 1 shows 

the AMS-VS item. The final items after the 

expert validation and readability test can be 

seen in appendix 2. Table 2 shows the results 

of the CFA test for each aspect of the AMS-

VS. The factor-loading values for PTH 

ranged from .79 to .85 with CR = .88 and 

AVE = .66. The factor-loading values for 

PEC ranged from .75-.85 CR = .88 and AVE 

= .66. STI factor-loading values range 

from .60 to .88, CR = .81, and AVE = .52. 

The REKS factor-loading values ranged 

from .80 to .82 with CR = .88 and AVE 

= .66. The factor-loading values for REIN 

are between .76 to .85 with CR = .88 and 

AVE .66. REID factor-loading values are 

between .58 to .87 with CR = .82 and AVE 

= .53. AMO factor-loading values are 

between .61 to .83 with CR = .86 and AVE 

= .53. These results indicate that all the items 

are in accordance with the aspects. 

Table 1. 

Specification of Sorogan Version of Academic Motivation Scale 

Aspect Indicator Item Number Total 

IM 

Intrinsic Motivation to Know (IMTK) 1, 9, 16, 24 4 

Intrinsic Motivation to Accomplish Things (IMTA) 2, 10, 17, 25 4 

Intrinsic Motivation to Experienced Stimulation 

(IMES) 

3, 11, 18, 26 4 

EM 

External Regulation (EMER) 4, 12, 19, 27 4 

Introjected Regulation (EMIN) 5, 13, 20, 28 4 

Identified Regulation (EMID) 6, 14, 21, 29 4 

AMOT  7, 8, 15, 22, 23, 30 6 

Note. IM = Intrinsic Motivation; EM = Extrinsic Motivation; AMOT = Amotivation. 

At the beginning, the criteria for the fit 

model were not fulfilled. The authors 

adjusted and modified the model until the fit 

model met. Table 2 shows the guidelines of 

fit model from Ghozali's (2017). From the 

table, it can be seen that the model used to 

test the intrinsic motivation aspect (IMTK, 

IMTA, and IMES) is fit because p-value 

= .08, p > .05; RMSEA = .079 < .08; CFI 

= .982 > .90; NFI = .973 > .90 (See Figure 1 

and Figure 2). The model used to test the 

extrinsic motivation aspects (EMER, EMIN, 

and EMID) is also fit because p-value = .12, 

p > .05; RMSEA = .074 < .08; CFI 

= .988 > .90; NFI = .973 > .90 (See Figure 3 

and Figure 4). Meanwhile, the model used to 

test the amotivation aspect (AMOT) is fit 

without any modification, because the p- 

value = .32 > .05; RMSEA = .038 < .08; CFI 

= 1.00 > .90; NFI = .98 > .90 (See Figure 5). 
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Table 2. 

CFA for Each AMS-VS Aspect 

Aspect Indicator Item 
Standardize 

(estimate) 
CR AVE Model fit 

IM 

IMTK 

IMTK1 .85 (1.00) 

.88 .66 

p-value = .08; RMSEA = .079; 

CFI = .982; NFI = .973 

IMTK2 .82 (1.25) 

IMTK3 .79 (.58) 

IMTK4 .81 (.87) 

IMTA 

IMTA1 .82 (1.00) 

.88 .66 
IMTA2 .85 (1.73) 

IMTA3 .75 (3.81) 

IMTA4 .83 (1.02) 

IMES 

IMES1 .69 (1.00) 

.81 .52 
IMES2 .88 (2.67) 

IMES3 .77 (1.51) 

IMES4 .60 (.83) 

EM 

EMER 

EMER1 .82 (1.00) 

.88 .66 

p-value = .12; RMSEA = .074; 

CFI = .988; NFI = .973 

EMER2 .82 (1.26) 

EMER3 .80 (.59) 

EMER4 .80 (.87) 

EMIN 

EMIN1 .80 (1.00) 

.88 .66 
EMIN2 .85 (1.77) 

EMIN3 .76 (4.03) 

EMIN4 .83 (1.03) 

EMID 

EMID1 .69 (1.00) 

.82 .53 
EMID2 .87 (2.61) 

EMID3 .76 (1.49) 

EMID4 .58 (.81) 

AMOT 

AMOT1 .66 (1.29) 

.86 .53 
p-value = .32; RMSEA = .038; 

CFI = 1.00; NFI = .98 

AMOT2 .77 (1.49) 

AMOT3 .61 (1.12) 

AMOT4 .83 (1.73) 

AMOT5 .80 (1.56) 

AMOT6 .80 (1.54) 

Note. IM = Intrinsic Motivation; EM = Extrinsic Motivation; AMOT = Amotivation; IMTK = 

Intrinsic Motivation to Know; IMTA = Intrinsic Motivation to Accomplish Things; IMES = 

Intrinsic Motivation Experienced Stimulation; EMER = External Regulation; EMIN = 

Introjected Regulation; EMID = Identified Regulation. 
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Figure 1. Model 1 Intrinsic Motivation 

(IM) before fit  

 

 
Figure 2. Model 1 Intrinsic Motivation 

(IM) after fit 

 
Figure 3. Model 2 Extrinsic Motivation 

(EM) before fit 

 
Figure 4. Model 2 Extrinsic Motivation 

(EM) after fit 

 

 
Figure 5. Model 3 Amotivation (AMOT) after fit 

 

The purpose of this study was to test the 

internal validity and reliability of the AMS-

VS. Before the validity and reliability test, 

the expert validated the item's content, and 

the students of Islamic boarding school 

participated in the readability test. Gregory 
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(2010) suggests no significant differences 

between the AMS aspects for the student at 

school (Alivernini & Lucidi, 2008; Bacanlı 

& Sahinkaya, 2011; Støen Utvær & Haugan, 

2016) and the university student (Orsini, 

2015; Can, 2015; Osei Akoto, 2014; 

Vallerand et al., 1992). However, in this 

study, the Authors involved a sample from 

Islamic boarding schools who get different 

learning methods and explore different 

subjects (Shiddiq, 2015). Therefore, the 

authors concluded the importance of 

modifying the AMS scale to the AMS-VS 

with seven aspects that considers the 

respondents from Islamic Boarding school 

background. 

The CFA test results show that thirty items 

from the seven aspects of sorogan motivation 

are good, proper, and support the model with 

seven aspects in the previous AMS research 

(Natalya & Purwanto, 2018; Støen Utvær & 

Haugan, 2016). Authors assume that the 

same mean age and social status of the 

participants influence the findings. 

Although the initial model indicated that the 

model fit level did not meet the criteria, this 

problem could be overcome by adding the 

error relationship in some items with a large 

standardised residual or modification index 

(Yamin, 2014). Current study findings 

showed different results with some prior 

study, Fairchild et al. (2005) does not have to 

modify the model. They meet the fit model in 

the first analysis.  

The existence of different findings raises 

questions about the theoretical basis. The 

question arises: "do intrinsic and extrinsic 

motivations not relate, as stated in the theory 

of self-determination?". De Castella et al. 

(2013) states that intrinsic and extrinsic 

motivation are two independent variables, 

not two variables in one unit as in the self-

determination theory. To answer this 

question, studies in this field need to be 

carried out to reach a consensus on scientists' 

theory of motivation. 

AMS-VS meets the valid construct criteria 

because the value of the factor-loading items 

in one aspect is quite balanced, and the 

findings are similar to previous studies 

(Smith et al., 2012). AMS-VS has excellent 

reliability. Some of the CR and AVE values 

on AMS-VS are higher than the AMS-30 

items adapted to Indonesian (Natalya & 

Purwanto, 2018) and Norwegian (Støen 

Utvær & Haugan, 2016)  

The limitation in this finding is the 

generalization of the scale. The authors' 

purpose in modifying this scale is that the 

researcher wants to measure a sample's 

motivation with a specific background. 

Therefore, the use of this scale is limited to 

participants with a santri background. 

Second, the Authors use a self-report method 

which allows bias. The respondent's 

cognitive ability to understand the items or 

the statement and various other factors can 

affect the delivery's actual conditions. 

The authors suggest enhancing the diversity 

and number of the participants institution of 

origin for further study. However, authors 

believe that this study has a meaningful 

contribution to literature and scientific 

advancement, especially in motivation 

literature. This study also showed that the 

AMS-VS is a robust instrument for 

measuring students' motivation. The Islamic 

boarding schoolteachers can use this 

instrument to determine the students' 

motivation in learning with the sorogan 

method. Besides, the administrators and the 

authorities of Islamic boarding schools can 

determine the learning methods policy. 

CONCLUSION 

This study adapted the Indonesian AMS-30 

items into AMS-VS. The authors tested the 

AMS-VS to determine its construct validity 

and reliability using CFA. Based on the fit 

model's test results, this study found that the 

AMS-VS with seven aspects were not 

entirely fit but still could be used after 

modifying the model by correlating errors or 
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high SR values. The item's factor-loading 

values are fit distributed within the aspects. 

CR and AVE scores indicate a high level of 

reliability. Thus, the authors suggest that 

AMS-VS are feasible to measure the santri's 

sorogan motivation in Islamic boarding 

school. 
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Appendix 1. 

Bahasa Indonesia version of AMS (Natalya & Purwanto, 2018) 

 

1. Saya berpendapat bahwa saya perlu lulus kuliah agar mendapatkan pekerjaan dengan 

gaji tinggi.  

2. Saya merasakan kenikmatan dan kepuasan saat mempelajari hal baru.  

3. Saya merasa kuliah ini berguna untuk karir yang saya inginkan.  

4. Saya benar-benar menikmati pelajaran/materi yang ada selama kuliah ini.  

5. Terus terang saja, saya tidak tahu kenapa saya harus mempelajari bidang ini.  

6. Entahlah, saya merasa bahwa kuliah hanyalah membuang-buang waktu.  

7. Saya menikmati upaya untuk memahami hal-hal yang sebelumnya tidak saya pahami.  

8. Untuk membuktikan pada diri saya sendiri, bahwa saya bisa berhasil dalam 

perkuliahan.  

9. Supaya saya mendapat pekerjaan yang bergengsi nantinya.  

10. Saya senang menemukan hal-hal yang belum pernah saya ketahui sebelumnya.  

11. Perkuliahan memungkinkan saya mendapatkan pekerjaan yang saya sukai.  

12. Karena bagi saya, kuliah ini menyenangkan.  

13. Dulu saya memang punya alasan untuk belajar, tapi sekarang saya tidak tahu apakah 

saya perlu terus belajar untuk kuliah ini.  

14. Saya senang ketika berusaha melampaui target-target pribadi saya.  

15. Karena saya akan merasa penting jika berhasil dalam perkuliahan.  

16. Karena saya ingin bisa hidup nyaman nanti setelah selesai kuliah.  

17. Untuk merasakan kenikmatan saat mengetahui lebih banyak tentang topik-topik yang 

menarik.  

18. Perkuliahan ini akan membantu saya membuat keputusan yang lebih baik tentang 

orientasi karir saya.  

19. Saya menikmati proses pada saat saya berdiskusi dengan dosen.  

20. Saya tidak tahu kenapa saya mengambil kuliah di bidang ini.  

21. Saya tidak peduli dengan perkuliahan ini.  

22. Untuk kepuasan yang saya rasakan saat berusaha menyelesaikan tugas/aktivitas yang 

sulit.  

23. Untuk menunjukkan pada diri saya sendiri bahwa saya memang pandai.  

24. Agar saya bisa mendapat gaji yang tinggi ketika bekerja.  

25. Karena perkuliahan ini membuat saya belajar tentang banyak hal baru yang menarik.  

26. Karena saya percaya bahwa kuliah ini akan meningkatkan kompetensi untuk 

pekerjaan yang ingin saya tekuni.  

27. Karena saya merasa sangat senang saat membaca berbagai topik menarik terkait 

perkuliahan.  

28. Entahlah, saya tidak tahu mengapa saya perlu hadir di kelas.  

29. Karena perkuliahan ini memberi saya kepuasaan personal dari proses untuk 

menguasai materinya secara mendalam.  

30. Karena saya ingin memperlihatkan pada diri saya bahwa saya bisa berhasil dalam 

studi. 
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Appendix 2. 

The Sorogan Version of Academic Motivation Scale (AMS-VS) 

 

1. Saya merasakan kenikmatan dan kepuasan saat belajar dengan metode sorogan 

2. Saya menikmati upaya untuk memahami hal-hal yang sebelumnya tidak saya pahami 

dengan metode sorogan 

3. Saya benar-benar menikmati belajar kitab kuning dengan metode sorogan 

4. Saya merasa belajar dengan metode sorogan berguna untuk menguasai materi kitab 

kuning 

5. Untuk membuktikan kepada diri saya sendiri, bahwa saya bisa berhasil dalam belajar 

kitab kuning menggunakan metode sorogan 

6. Saya berpendapat bahwa saya perlu belajar kitab kuning dengan metode sorogan agar 

dapat memahami materinya dengan baik 

7. Terus terang saja, saya tidak tahu kenapa saya harus belajar dengan metode sorogan 

8. Saya tidak peduli dengan metode belajar sorogan 

9. Saya senang menemukan hal-hal yang belum pernah saya ketahui sebelum saya 

belajar dengan morode sorogan 

10. Saya senang ketika berusaha melampaui capaian belajar dengan menggunakan 

metode sorogan 

11. Karena bagi saya, belajar dengan metode sorogan adalah hal yang menyenangkan 

12. Belajar menggunakan metode sorogan memungkinkan saya mendapatkan nilai yang 

saya inginkan 

13. Karena saya akan merasa penting jika berhasil belajar kitab kuning dengan metode 

sorogan 

14. Supaya saya dapat membangun pondok pesantren sendiri nantinya 

15. Entahlah, saya merasa bahwa belajar dengan metode sorogan hanyalah membuang-

buang waktu 

16. Untuk merasakan kenikmatan saat mengetahui lebih banyak tentang materi yang 

menarik dengan metode sorogan 

17. Untuk kepuasan yang saya rasakan saat berusaha menyelesaikan tugas membaca kitab 

kuning yang sulit 

18. Saya menikmati proses pada saat berdiskusi tentang salah satu kajian dalam kitab 

kuning dengan guru/ustadz 

19. Belajar menggunakan metode sorogan membatu saya membuat keputusan yang lebih 

baik untuk masa depan saya 

20. Untuk menunjukkan kepada diri saya bahwa saya memang pandai mengaji kitab 

kuning dengan metode sorogan 

21. Supaya saya dapat diangkat menjadi salah satu pengurus pondok pesantren 

22. Dulu saya memang punya alasan untuk belajar, tapi sekarang saya tidak tahu apakah 

saya perlu terus belajar dengan metode sorogan 

23. Entahlah, saya tidak tahu mengapa saya perlu ikut belajar dengan metode sorogan 

24. Karena belajar dengan metode sorogan membuat saya belajar tentang banyak hal baru 

yang menarik 

25. Karena belajar dengan metode sorogan memberi saya kepuasan pribadi dari proses 

menguasai materinya secara mendalam 

26. Karena saya merasa sangat senang saat ditugaskan membaca berbagai materi menarik 

dalam kitab kuning sebelum melakukan sorogan 

27. Karena saya percaya bahwa metode sorogan dapat meningkatkan kompetensi saya 

dalam memahami materi mengaji yang diberikan 
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28. Karena saya ingin memperlihatkan pada diri saya bahwa saya bisa berhasil mengaji 

kitab kuning hingga khatam 

29. Agar saya mendapatkan barokah dari Allah SWT 

30. Saya tidak tau kenapa saya belajar dengan metode sorogan 


